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Abstract
It may be said that one of the greatest ideas Americans ever gave the world was education for all
(Brubacher, 1982). But if students are admitted in the name of access--simply because they have a right
to be there--then "we have made a mockery of the concept of access, because we are setting the student
up for failure" (Smith, 1987, p.24).
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It may be said that one of the greatest ideas
Americans ever gave the world was education for all
(Brubacher, 1982).

But if students are admitted in the

name of access--simply because they have a right to be
there--then "we have made a mockery of the concept of
access, because we are setting the student up for
failure" (Smith, 1987, p.24).
Access should mean more than just an open door.
We need to provide students not only with the
opportunity for entrance but with the means to graduate
(Bailey, 1986).

Four-year institutions have not

committed to this kind of educational equity in the
United States.

This is evident in the fact that not

all categories of people currently have equal access to
the higher educational process, nor do all institutions
offer the same quality of opportunity for these
students (Astin, 1985a; De Bernardis, 1984; Bailey,
1986; Marchese, 1986; Dix II, 1985; Cross, 1973;
Garland, 1985; Jay & Reiff, 1985; Kamin & Egerton,
1973; Matthews, 1986; Miller

&

Prince, 1976; Roueche,

Baker, & Roueche, 1987; Sanford, 1968; Simpson, 1987;
Smith, 1987; Vermilye, 1973; Zwerling, 1986).
Our schools are increasingly admitting students
who are minorities, non-traditionals, women, the
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academically underprepared, the handicapped, and
international students to our campuses.

"By admitting

any of these student groups, the institution has agreed
to provide whatever educational program and services
are necessary to help them reach their degree
objective"

(Astin, 1985b, p.107).

Glazer (1987) stated that the allocation of
resources, opportunities, and services to students
should be on a fair basis, if a policy of equity is to
become a reality.

The purpose of this paper is to

discuss how educational institutions in the United
States can establish this equity.

There are many areas

universities can concentrate on when addressing this
issue.

While there is obviously some overlap, these

areas can be combined into three major categories.

One

major category is matriculation, which includes
admissions philosophy, entrance testing, and financial
aid policy.

Institution-wide issues make up another

group of concerns.

These topics are campus

environment, student development theory, and the
curriculum.

The last category is involvement issues;

namely, student involvement, role of faculty, residence
programs, and learning communities.
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Matriculation Issues
Admissions Policies
One of the first areas that students come in
contact with is the admissions office.

For these

offices to be involved in providing more equity for
students, they need to review their current policies.
The old selective admissions approach--finding the most
promising young people and educating them for roles of
leadership in society--has given way to "educating the
masses to their full humanity" (Cross, 1973, p.31).
The "new" admissions officers are marketers of the
institution, resource persons, counselors, and student
developers.

They assess all students to ensure proper

placement in coursework and refer students in need to
the proper support systems.

If they allow a student

into a class before he/she is developmentally prepared,
they may be blocking that student's door to future
educational achievement (Dix II, 1985).

Bailey (1986)

stated that access as an open door 'admissions policy,'
means that "educational institutions must provide
students with the opportunity not only to get into
college but to get out" {p. 24).

Without a commitment

to resources and to the development of appropriate

programs, educational equality does not occur (Bailey,
1986).

Another way to admit students to college campuses
is through a matching process.

By using scores on

various measurement tools (of which ACT and SAT should
be only one component), each student would be directed
to where he or she would have the best chance of being
accepted, and of competing once admitted.

Placing a

student where he or she has a greater chance of success
would not only help the student's self-esteem, but
would lessen his or her chance of dropping out because
of lack of motivation (Astin, 1985b).
Entrance Testing
In recent years, SAT and ACT scores have declined
nationwide.

Declining scores are not solely a

reflection of the increasing numbers of underprepared
and non-traditional students.

The scores of

traditional students are also declining, which may
indicate poor preparation in high school.

The

principal use of testing is to determine a student's
preparedness for college work.

Schools can use these

scores selectively to decide who to admit, thereby
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protecting their standards and legitimizing the sorting
system (Astin, 1985b).
Problems arise when test scores are used to deny
admission.

"Standardized tests do not reflect the true

abilities of certain populations--the underprepared,
the non-traditional, and the minorities" (Jay & Reiff,
1985, p.10).

Kamin and Egerton (1973) stated:

I think as you grow up in an impoverished
household, in an impoverished environment,
where people can't read, where people don't
talk the language the majority culture speaks-the language tests are printed in--it isn't
very surprising if you don't do well on tests.
The test has to depend on the experience the
person has had. (p.43) Colleges and universities need to find alternative
ways of measuring other traits (e.g., personality
profiles, career interests, learning styles,
developmental stages, etc.), then couple these measures
with SAT and ACT scores.

This would give the

universities a better composite view of the student.
The university could then determine if students' needs
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can be met with the services available.

This

assessment process should be ongoing, and could also
provide feedback as to what areas students needed to
work on.

This way, the students would become involved

in finding the right services for their own particular
needs.

Using ongoing assessment is a proactive stance

toward admissions policy, as opposed to using
standardized tests to deny entrance, which is a
reactive stance.
Financial Aid Policies
The second office students usually come in contact
with is financial aid.

This office should provide

everyone with "the opportunity to go to college and
resources should be distrib~ted equally, regardless of
ability or social class" (Karabel

&

Astin, 1975, p.

396).

If higher education institutions claim to provide
equitable access, then financial aid offices need to
reassess their means of allocating monies.

Grants,

which used to be the "cornerstone" of financial aid
assistance in the United States, have declined in the
last decade.

As a result, we have seen a 60 percent
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increase in loans (Simpson, 1987).

Many students leave

college overburdened with a debt they may never be able
to pay back.

Whenever these students borrow, they are

taking a risk.

The income in their chosen field upon

graduation may be average or below average.

There may

also be a downward shift in the employment market in
the field for which they have been trained (Simpson,
1987).

With these reasons in mind, Simpson (1987)

devised an income-contingent plan that is more
equitable.

This income-paced repayment plan fluctuates

as a person's income changes.

Repayment is at a lower

percentage rate during the years following graduation
when income is traditionally low and the student has
other financial obligations such as supporting a
family.

.,

Reluctance to borrow could be reduced by using
this plan.

Loans would be up to a pre-stated

annual limit, with debt up to a cumulative
limit, any repayment obligation remaining at
the end of a specified number of years of
repayment would be waived.

Years of required

internship and years in which income is below a
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threshold level would not be counted as
repayment years. (Simpson, 1987, p.708)
Under this plan, not everyone would be permitted
to borrow.

Some people would be given grants, based on

an assessment of their current economic situation and
predicted long term income.

For equity in financial

aid to be realized, student financial aid packages need
to be addressed on an individual basis, according to
the individual's predicted ability to repay these
debts.
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Institution-wide Issues
Student Development
Student development has been defined as the
"application of human development concepts in postsecondary settings so that everyone can master
increasingly complex developmental tasks (academically
or personally), to achieve self-direction and become
independent" (Miller

&

Prince, 1976, p.3).

According

to Astin (1985a), higher education has squelched the
student's academic developmental growth.

We expect too

little of the average and above average student.
Coursework is rarely critiqued, so students do not know
if they need to improve.

There are simply no

motivators to go beyond required coursework.

If this

motivation is to occur, the faculty needs to get
involved with students both in and out of the classroom
and to be enthusiastic about their subject matter.
For students to grow developmentally, they need to
be "agents in their own learning" (Astin, 1985b, p.
61).

Vermilye (1973) implied that the university

should simply be a facilitator in this process, and
went on to say, "This does not mean that all students
are exposed to a standard body of information, but that
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each individual is helped to develop capabilities to
solve problems that are of importance to them" (p.90).
Campus Environment
Student development can be encouraged by active
participation with a positive campus environment, by
challenging students both aesthetically and
intellectually in their quest toward becoming a "whole
person."

The total environment of the university

should stimulate the students' development and activate
their senses.

Oftentimes, there is no thought about

what kind of message the university is conveying to
their students.

They only seem concerned about

academics when, in fact, they should be concerned about
the "whole person."

The atmosphere projected should be

directly related to the objectives of the university.
The images and perceptions a university conveys is what
leads students to pick a particular college.

"The

campus should be altered to create a better studentenvironment fit" (Barr, 1988, p.187).
To help create this student-environment fit,
students could become involved in developing the
aesthetics of the campus.

Botany students could design

the landscape and plant the shrubbery and flower beds,
and art students could paint murals and erect
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sculptures.

Outdoor basketball courts, tennis courts,

baseball diamonds, picnic tables, benches, drinking
fountains, swings, gazebos and man-made lakes could all
be part of a student's aesthetic and psychological
"awakening" (Vermilye, 1973).

Students should be

encouraged to interact with their college environment
to enhance their intellectual creativity.

Without this

stimulation, the "whole person," which the university
is trying to develop, could be stifled.
Campus facilities might also add to students'
development.

Support services should be open to

students who attend night classes, commuter students
should be able to dine in the residence halls, day care
facilities should accommodate students during the day
and at night, and technology, such as computer centers
or libraries, should be up-to-date (De Bernardis,
1984).

The nature of the campus atmosphere that the

university conveys will either foster or negate the
development of the "whole person."

Universities must

provide the resources and opportunities for that
development.
The Curriculum
Another area that merits analysis and development
would be the institution's approach to the curriculum.
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We need to 'win' the student over to the
intellectual enterprise.

We should concentrate

on giving students curriculum that will set in
motion the development we want in students,
personal autonomy and self-responsibility.
(Sanford, 1968, p. 103)
Curriculum needs to be geared to human potential.

Each

individual needs to be placed in high regard to
encourage their growth through the freedom of exploring
varied curriculums, not just traditional required
coursework.
The traditional liberal arts curriculum may be
fine for some students who are intrinsically motivated
to master the subject matter, but others may fail to
see the relevance of the subjects or their
interconnectedness to life beyond the classroom
(Garland, 1985).

Simply offering a variety of

coursework does not guarantee that the students will
integrate what they have learned.

Different delivery

modes of instruction, front loading of major
coursework, and using a "four-one-four" plan, in which
students have one month to concentrate on a single
subject or project (Astin, 1985a), may help students
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synthesize and analyze the material they have been
presented.
Boyer suggested that to assess curriculum
relevance, educators could ask college seniors to
demonstrate what they have learned by applying that
knowledge to the solving of a contemporary problem.
This assessment would be done in the form of an oral
presentation of their senior thesis, and a public forum
defending the issues of their paper (Marchese, 1986).
Even though liberal education will not be the same
for all students at all levels of abilities, ages, and
interests (National Institute of Education, 1984),
there must be some way to determine what the student
has learned.

These student evaluations should be given

not just during their senior year but should be an
ongoing occurrence during the entire undergraduate
program.
"Open access will not bring about the true
opportunity it promises unless teaching is improved and
curriculum is reshaped" (Roueche et al., 1987. p.24).
Programming for equity involves curricular structures
that link one educational level to another, to enhance
the possibility of continuous progress, since learning
is a continual process (Zwerling, 1986).
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Involvement Issues
Student Involvement
student development can occur more readily when
students are actively participating in or involved with
their campus environment.

Time and again, it has been

shown that as students become more involved, they are
less likely to drop out of college, they will view
college as a satisfactory experience, and they will
meet their career objectives (Astin, 1985a).

Boyer

(Marchese, 1986) stated "that if just 15 out of 168
hours per week are spent in the classroom, the out-ofclass experience will be enormously consequential" (p.
14).

He then indicated that the out-of-classroom

experience on many college campuses is basically
nonexistent, and went on to say, "Faculty members are
uninvolved and administrators seem confused about how
to enrich the quality of campus life."

This would

imply that faculty members can play an active role in
getting students involved.
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Role of the Faculty
According to student involvement theory, "teaching
means the instructor focuses less on content and
teaching techniques and more on what students are
actually doing, how motivated they are, and how much
time and energy they devote to the learning process"
(Astin, 1985b, p.151).

Student involvement theory also

implies that faculty members are not to be just
imparters of knowledge.

If they are to be effective,

they need to motivate students to take greater
responsibility for their own learning (Vermilye, 1973).
To accomplish this, the faculty needs to stimulate
the classroom environment to enhance assimilation of
content.

The interrelatedness of one course to another

could be demonstrated by exchanges and visits between
colleges and universities, and through the use of
colleagues from various departments (Garland, 1985).
In the complex world of today, all faculty members
should have practical work experience in the outside
world that they can develop into practical application
toward their discipline.

Traditionally, faculty

members have been viewed as researchers, imparters of
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knowledge, and developers of values in students.
faculty's role must now be redefined.

The

In order for

faculty to be change agents, they must get personally
involved with their students.

The residence system

offers opportunities for such involvement.
Residence Programs
Faculty members could utilize the residence system
for out-of-classroom involvement.

Faculty members

could contract for a certain number of lunches per
month in residence dining centers to facilitate
interaction with students (Vermilye, 1973).

Classrooms

and faculty offices could also be housed in the
residence halls to enhance involvement with the
students (Garland, 1985).

It has been shown that

residence hall living does increase students'
persistence in school, their self-esteem, their
involvement in extracurricular activities and student
government, and their interaction with faculty members
(Astin, 1985a).

That is why freshmen and sophomore

students need to be encouraged to live on campus.
Residence halls are not just facilities for social
gatherings for students and faculty, but can and should

17

be centers for intellectual stimulation.

Besides

housing classes and faculty offices, resource areas
such as computer centers and libraries could be
established in residence halls.

The residential

environment can provide intellectual and social growth
if it is used to its full potential (Vermilye, 1973).
One way to realize this potential is through the use of
learning communities.
Learning Communities
Small learning communities organized around
specific intellectual tasks could be formed by faculty
within the residence halls to maximize the potential of
each student (Astin, 1985b).

A learning community is

developed around a global topic and is the basis for
interaction (Matthews, 1986), and it is a viable
alternative to older modes of teaching.

Faculty

members from different disciplines could join together
with students to decide on and teach a topic which is
mutually identified.

This interaction among faculty

members can develop new perspectives on old material
that has been taught repeatedly.

"Faculty in learning

communities create and control the curriculum so they
support each other for the achievement of shared goals"
(Matthews, 1986, p.46).

These learning communities
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could also offer the commuter students a taste of
residential living in that they share experiences,
interests, develop trust, and an identity with the
campus.

This environment is also educationally

supportive to high-risk students.

The high-risk

student is no longer autonomous, but a part of a
collective.

Peer and faculty support in a learning

community is helpful in the assimilation of material
students may not have comprehended on their own
(Matthews, 1986).
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Summary
American higher education has made significant
strides toward improving access for more and more
students.

Yet there is more work to be done.

In this

paper, several areas were identified in which further
progress can be made.
1.

Equity could be improved:

By developing a marketing approach to
admissions policy.

2.

By expanding upon the use of standardized
instruments to include the measurement of a
wider range of characteristics that may
affect success in college.

3.

By implementing a more equitable financial
aid policy that might include an income-based
repayment plan.

4.

By making an institution-wide commitment to
using student development theory in the
implementing of policies that affect
students.

5.

By allowing students to take a more active
role in designing their campus facilities and
environment.
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6.

By developing an on-going process in which
students demonstrate what they have
assimilated from the curriculum during each
year or semester.

7.

By developing the means whereby both students
and faculty could interact with each other in
out-of-classroom experiences.

8.

By encouraging faculty to focus less on
teaching techniques and to become more
involved in the students' learning process.

9.

By reassessing the role of the residence
halls, by incorporating classrooms, faculty
offices, and resource areas within them to
facilitate the intellectual growth of
students.

10.

By developing learning communities to promote
intellectual interaction between students and
faculty which could enhance the assimilation
of class content.

Higher education's commitment to equal access will be
better served by policies and actions that address
these areas.
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